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NOTHING IS
PERMANENT
EXCEPT CHANGE:
The Adaptive Writing
Center Training Model
Patrick Johnson and Melanie Rabine
OVERVIEW
In 2012, our writing center, the Fred Meijer Center for Writing and Michigan Authors
(FMCFWAMA) at Grand Valley State University, joined two new programs, the Library
Research Center and the Speech Lab, to create the Knowledge Market. To better serve
multiple student populations and embody the student-centered design of the Mary Idema
Pew Library, the Knowledge Market was designed to offer collaborative services in a
central campus location. In creating the research consultant program, library administrators crafted their hiring and training model on our writing center, which had thirty-five
years of steady growth and success.
We support a staff of sixty-plus undergraduate and graduate consultants, five campus
locations, and an average of 12,000 consultations per academic year. The FMCFWAMA
also provides in-class consultant support for every section of first-year writing (roughly
sixty-two sections of twenty-eight students) as well as the two-semester version with a
basic writing foundation (fourteen sections). We also offer multiple in-class workshops for
any university course that incorporates writing. With GVSU hosting more than 25,0000
337
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students, the FMCFWAMA plays an active role in writing across all disciplines. Much of
our success can be traced back to our model for how we hire, train, and support our staff,
which was developed by former director Ellen Schendel. Discussed in depth here, we
offer this model to illustrate how our approach is grounded in established writing center
theory and can be adapted to any peer-mentoring program.

ADMINISTRATION
The administration of the writing center is comprised of a full-time director (AP), a
full-time office coordinator (AP), and a half-time training coordinator (AP). These three
positions also work alongside a tenured faculty member who teaches the consultant training class and oversees Writing Across the Curriculum (WAC). The consultant staff is
comprised of sixty to sixty-five undergraduate peer writing consultants, two or three
graduate assistants, and three or four operational desk staff. We promote peer mentorship
in both our mission and practice and we designate four to eight members of our staff
to be lead consultants, who carry additional responsibilities to mentor and train new
consultants.

HIRING
Goals

• Hire for the upcoming academic year by interviewing at the end of the previous one
• Extensive application process with scenarios, sample paper feedback, teacher
recommendations, and writing samples
• Involve current staff in reviewing applications and interviewing applicants
The first and most important part of creating a strong staff of dedicated student workers
is to ensure that you hire effectively from the onset. To achieve this, we do all our hiring
for the fall semester at the end of the previous academic year. It’s Michigan, so we call
it a Winter Semester, whereas it is known as the Spring Semester in other parts of the
country. There is not one kind of student we try to hire, but there are some qualities
we look for in applicants, such as patience, intellectual curiosity, strong professional
work habits, self-aware writing processes, good relationships with faculty, emotional
unflappability, and solid oral/written communication skills. While administrators may
implicitly and explicitly know what qualities are well-suited to being a writing consultant, we don’t believe in hiring only one type of student. A thriving community of
student workers benefits from diversity in all forms, whether it be cultural, academic,
or personal.
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Applications
All our application materials are available in Appendix A, and our goal with the application is to create a picture of a potential consultant by drawing on various aspects of their
background, including the following:
• Demographic information:
{ Name
{ Phone and email address
{ Class standing
{ Major
{ GPA
{ Availability during the upcoming fall/winter semesters
• Qualifications and experience:
{ Other employment responsibilities
{ Types of writing-intensive courses taken
{ Habits in soliciting feedback on writing tasks
{ Previous consulting/tutoring experience
• Situational responses to a sample student paper
• Two hypothetical consultant scenarios:
{ Group meeting with disruptive students
{ Responding to negative student feedback
• Two academic writing samples
• Professor recommendation
Put together, these materials address how students participate in a variety of roles: as
students, writers, and employees.
Our deadline for applications is the end of the second week in March, the week after
students return from spring break. Leading up to the application deadline, we advertise in campus publications, on digital displays, and on billboards; however, our most
important contacts are faculty themselves. Ideally, our staff reflects the students we want
to serve and we strive to represent multiple majors in our center. Recruiting faculty in
the process helps diversify our applicant pool and creates greater faculty awareness and
appreciation of our program. Several times throughout the year, we email faculty who
teach first-year writing and upper-division writing classes and ask them to recommend
students who they believe would be effective writing consultants. Additionally, we solicit
faculty recommendations when responding to faculty requests for additional services or
questions about our staff/training in regard to assisting students from specific majors.
When we begin actively soliciting applications (in early February) our office coordinator
emails faculty recommended students and encourages them to apply.
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Reviewing Materials
Normally, we receive between eighty and 120 applications for twenty to thirty openings.
While it is time-intensive, we tend to interview roughly 90 percent of applicants because
we recognize that the interview is the most essential part of hiring and we prefer to give
all potential hires the chance. Those who are not granted an interview tend to demonstrate
multiple areas of concern, such as lack of maturity, a fundamental misconception of the
job/service, faculty concerns, and/or academic difficulties.
One of the best resources to draw on in the application process is the current staff. In our
case, we utilize our lead consultants in the reviewing, assessing, and ranking of applications. Our approach is to use a two-reader system where two lead consultants review
each application, though they are never allowed to evaluate or interview students they
knew previously. We use a scoring sheet (Appendix B) to collect reader comments and ask
each reader to score the application for both their application and their writing samples.
Once all the applications have been reviewed, the administrative staff determines which
applicants will be scheduled for an interview.

Interviews
All our interviews are group interviews involving four applicants and four members of the
writing center staff (two administers and two lead consultants). Each interview lasts fifty
minutes and is divided into two parts: group and individual. We begin with introductions
both of the interviewers and the process, followed by asking prospective consultants to
give their names and what made them want to work in the writing center.
After introductions, students have their applications returned to them. In it, they were all
asked to provide sample feedback to a piece of student writing. We ask them to familiarize
themselves with what they wrote and then have a group discussion with each other about
providing feedback to the writer. Since a primary aspect of their work will be to function as an
embedded consultant in a first-year writing course, it is essential we observe how candidates
conduct themselves when working in a group setting. While the candidates discuss providing
feedback with each other, each interviewer has a sheet to review one member of the interview
group. Our scoring sheet (Appendix C) focuses on areas such as priority of concerns, tone
(toward the student writer and each other), clarity of oral communication, and other aspects
of their consulting instincts (e.g., use of praise, participation in the group, attitude, etc).
After ten minutes of discussion, we switch to an individual interview model where the
four candidates move to the corners of the room and the four interviewers spend four
to seven minutes speaking with each candidate. Each interviewer has a different set of
questions that they ask of each candidate (Appendix D), including their professional
work experience, their relationship with writing, their future goals, and two scenarios of
challenging experiences they may have working in the writing center: negative feedback
from a fellow consultant and a disruptive student group.
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We end each interview with the opportunity for candidates to ask questions. Before they
leave, we take a photo of each interview group so we can visually recall each applicant
later in the process and give them a sheet with information about the rest of the process
(interview timeline, notification date, training requirements, etc.). Following the interview process, administration informs between twenty to thirty applicants that they have
been selected to become writing consultants. The number we hire is dependent on the
number of graduating consultants from the previous year and the programmatic needs
for the upcoming semester. During the summer, we contact them about their schedules
(to make sure they can all fit our one credit consultant training course) and to give them
details about orientation.

TRAINING
Goals

• Two-day orientation before the semester begins
• One credit class taken concurrently with first semester consultant hours
• Ongoing support and mentorship from lead consultants and administration
Our program believes that ongoing training is essential for a thriving center. Our orientation introduces new consultants to the features, responsibilities, and philosophies of our
center, and those ideas are carried over into a one-credit consulting with writers course
(WRT 306) as well as revisited in bi-weekly group meetings and professional development workshops. Each year, administrators and lead consultants revisit the previous year’s
orientation and adjust according to feedback and reflection. The outline of our approach
utilizes an “I do, we do, you do” model, which transitions from observation into group
discussions and activities, before asking consultants to engage in a consultation on their
own. Once consultants begin working their regular hours, we provide multiple venues
for discussion and reflection.

Orientation
The first part of our three-part training process is a two-day orientation, which covers
all the essential aspects of the service, including our locations, services, and the various
roles they will have as a writing consultant. The complete agenda for our orientation is
available in Appendix E. Incoming consultants get to meet each other, the writing program
administration, and the lead consultants who will play an essential role in their ongoing
training. In addition, new consultants meet several instructors of first-year writing, whom
they will be working alongside in classrooms. Finally, the orientation is the lynchpin of our
training process as it is the first impression of the philosophies that guide our program.
Up until this point, it is still possible for prospective consultants to assume they are going
to be primarily editing student papers or correcting mistakes. Our orientation introduces
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them to the idea of having a dialogue with writers, forming a rapport, and adapting to the
needs of each student and situation. Prior to attending, we ask all incoming consultants
to read “Talking in the Middle: Why Writers Need Writing Tutors” by Muriel Harris1 as it
is a foundational text in defining the role of a consultant in the writing process. The first
activity in our orientation involves discussing impressions of the article and how its ideas
inform our service and approach to assisting students.
With the guiding philosophy in mind, consultants are asked to provide feedback on a
sample student essay. Rather than put anyone on the spot, we run the discussion of the
essay as a large group discussion, which allows everyone to hear and respond to various
possible approaches. Had we not already introduced them to the work we do (in interviews
and applications) and the philosophies that guide us (pre-reading Muriel Harris), the
exercise could be a public outpouring of editorial and evaluative suggestions. However,
these are usually rare, and any comments that position the consultant as the sole provider
of knowledge or the one responsible for catching every mistake can be addressed for
everyone in a discussion.
Next, new consultants will observe a consultation between two consultants. While we have
experimented with designing a mock consultation that highlights important features and
strategies, we have had the best success when asking our lead consultants to perform an
actual consultation based on a piece of writing that is currently in process. Meanwhile, new
consultants can compare the observed consultation to a sample drop-in script (Appendix
F), which details the most common questions and categories of discussion for a consultation. Since the observed consultation is real and takes place between two consultants who
already know each other (although we ask them to act like they don’t), the comparison
often leads to insightful questions about the numerous choices and adaptations consultants will face when working with students.
Day two puts the introductions from day one into practice. We begin with a guided
exercise, covering their impressions of the role consulting plays in the writing process
or asking new consultants to draw their own writing process, complete with roadblocks
and frustrations. We recognize that the volume of information presented on day one can
be overwhelming and we want to begin day two with an open conversation about how
they see themselves as a writer and/or consultant. Next, we break into small groups and
run through various scenarios of tricky and/or common occurrences in writing center
work, including awkward conversations, dealing with silence, demanding students, etc.
The culmination of the training is a practice consultation, where new consultants are given
an opportunity to try out the concepts and strategies they just learned with the returning
members of our staff. All our returning consultants are given a paper to present as their
own, and the new consultant is given thirty minutes to work with the writer on improving
the draft. Following the practice consultation, we lead a discussion where each returning
consultant offers a recap and praise for the new consultants’ efforts. We want all our new
staff to believe that this is work they can do, even if they still feel unprepared. Threaded
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throughout the day are opportunities for new consultants to get to know each other as
people, through icebreakers, small group discussions, and a pizza lunch.
The end of day two includes having all new consultants complete brief administrative
tasks, such as filling out their schedule of availability and signing a contract (Appendix
G) that details the expectations of their position. With the orientation complete, the
entire staff is gathered for an all-staff meeting, which recaps the previous year and looks
ahead. At our university, every program must do an assessment project each year, and
the staff meeting is when we share the data and impact of what was learned. Sometimes
the assessment takes the form of updates or news, but oftentimes the assessment informs
a change in policy or a new resource/training. The staff meeting is also when we discuss
dates for upcoming conferences, training workshops, and special project opportunities.
This orientation is the first part of our training model, and the ideas introduced there
continue throughout the new hire’s first semester in WRT 306 and mentor groups.

Training Course
WRT 306 is our training course, offered through the university catalog and required
of all our newly hired consultants regardless of graduation class, previous professional
experience, major, financial status, etc. The class is a one-credit course, and an instructor
approved by the university teaches the material, which covers philosophical foundations
of writing center work, best practices in working with student writers, and theories for
peer-to-peer consulting. Consultants will read and discuss articles from Kenneth Bruffee,
Steven North, Andrea Lunsford, and more. The standard textbook for the course is the
The Oxford Guide for Writing Tutors,2 which our center provides.
In addition to the primary textbook, the instructor provides supplementary articles culled
from other sources. Because the instructor for WRT 306 is also the director of Writing
Across the Curriculum, there is a larger perspective in both readings and assignments on
the role consultants play in developing student writers at our university. For example, one
assignment has consultants interview current teachers of upper-division writing courses
to gain insights into common concerns as well as instructor priorities for their classes.
Another assignment requires consultants to visit the writing center as a student. We do
this to encourage empathy in consultants, many of whom have never visited the writing
center. Because we hire high-achieving students, who exempt out of common courses
or are in honors programs, we feel it is essential that we confront assumptions about the
writing center acting as a remedial service.
All consultants are required to observe a first-year writing portfolio assessment group,
where three instructors collaboratively determine grades through discussion of representative student papers. Many consultants reference the portfolio observation as a formative
experience and it is often featured in their final writing assignment, a personal tutoring philosophy. These assignments and experiences are designed to develop a deeper
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understanding of university writing expectations, which directly affects their approach to
assisting students. Finally, consultants may choose to do a research project on a particular
area of writing center scholarship, which may lead to a conference presentation and/or a
professional development workshop for our staff.

ONGOING SUPPORT
Goals
•
•
•
•

Bi-weekly mentor groups with new and lead consultants
Paid professional development workshops each semester
Regular emails celebrating staff successes and upcoming opportunities
Administrative availability and open-door policies

The support we provide to our staff is designed to be adaptive and ongoing. There are
two mandatory supportive features provided by the writing center that are specifically
unique to a consultant’s first semester: WRT 306 and mentor groups. These two supportive features are specific to the first semester of a consultant’s career, and they exist while
consultants are working with students at our various locations. Since consultants are asked
to begin tutoring already at the start of the semester, the WRT 306 training course and
mentor groups exist as a hybrid of ongoing training and support.

Mentor Groups
Along with attending their assigned section of WRT 306, the new consultants attend
mentor groups, where they receive professional and logistical announcements, consulting
support, a safe closed-door space, and an opportunity to bond with other coworkers. One
or two lead consultants facilitate a conversation intended to provide a venue for sharing
their positive and negative experiences as well as problem solve as a group. The mentor
groups, therefore, are peer-to-peer support groups, which extend our philosophy out into
our continued-support program.
We see this mentoring experience as a necessary component to their continued learning as employees in the writing center. We recognize the importance of safety when
working with student writers and we value consultants’ needs to talk about their working experiences with each other without fear of administrative presence in the room;
therefore, we see the lead consultant’s role in the mentor group as a way to alleviate
the pressure of evaluation from the space. In this safe space, we expect consultants
to not only receive information about best practices from their fellow coworkers, but
we also expect that consultants depressurize regarding the stress that can occur when
starting a new job and/or working with student writers. Our mentor groups, therefore,
are comprised of peers, and this helps create a learning-focused environment wherein

NOTHING IS PERMANENT EXCEPT CHANGE 345

consultants feel more comfortable voicing genuine concerns with their fellow classmates and coworkers. Since we value the peer-to-peer model in consulting, we feel it
is important to extend that model throughout our systems of on-going support within
our mentor groups.
Additionally, the mentor group model helps us spread information in an efficient way.
Our writing center is gifted with a large staff, and it is difficult to hear everyone’s unique
concerns, share specific and pertinent information face-to-face, and maintain a standard
method of communication for all employees. Though we recognize the importance of all
staff members receiving and sharing the same information, we feel especially concerned
for new consultants who might not feel comfortable yet with our administrative opendoor policy. The mentor groups, therefore, help us share timely logistical information
with our newest members of staff on a regular basis, which in turn helps ease new
consultants into their consulting identity and help develop their relationship with the
administration.

Professional Development
Once writing consultants are hired, they are expected to continue their training by attending a required two hours of professional development. These two hours of additional
training come in the form of workshops, lectures, round table discussions, or special
interest groups. The sessions are based on core writing center topics (e.g., ESL consulting,
non-directive strategies, working with grammar, etc.), on topics that feel relevant but have
not been covered in training (i.e., working with multimodal texts, collaborating with other
services on campus, gender in the writing center, etc.), or on areas of interest that consultants have asked for specifically. These workshops may be facilitated by writing center
administrators, lead consultants (who feel more confident researching and presenting
in front of their peers), or consultants with a specific area of interest they wish to share
with their coworkers. In other words, anyone can facilitate a professional development
workshop; however, most often, consultants feel better prepared after having worked in
the writing center for at least a semester.
Each year, we offer two all-staff meetings, one per semester. The first takes place immediately following orientation and the second is offered at the beginning of the winter semester. The second all-staff meeting is devoted to an area of training we consider essential
for everyone. We have covered topics such as active-shooter training, maximizing their
consultant experience in the professional job search, and introductions, overlaps, and
intersections with other student support services on campus (such as the women’s center,
LGBT center, counseling center, disabilities center, and the office of multicultural affairs).
Despite the fact that we feel writing consultants are ready to work with student writers
immediately upon completing their two-day writing center orientation/training, we want
to continually expose them to new ideas and provide opportunities throughout the year
that address unanticipated problems for our service.
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By extending the learning process beyond the original training event, our writing center
sees training as an adaptive curriculum, requiring constant evaluation, adjustment, and
integration of current research. Therefore, our professional development workshops are
opportunities to challenge preexisting thought, theory, and practice within the field of
writing center work. They are also considered learning opportunities that are fashionable,
in that they relate to the current culture and climate of the writing center each semester.
Most often, the writing center coordinator will poll the entire staff at the beginning of
the year, collect topics of interest, and assemble workshops that address the staff ’s interests. Also, the writing center coordinator will help facilitate the consultants’ interests in
presenting their own personal projects based on what the current staff is working on at
the time; therefore, the professional development program continues supporting the staff
intellectually, academically, and practically based on the ever-changing community of the
writing center. Because the staff proposes the topics, we ensure not only participation but
relevance as well.
Furthermore, these professional development workshops often lead to greater projects,
conference presentations, and/or résumé features for our staff; this aspect feels integral
in another way our writing center provides on-going support. We value both the work
of our staff and their academic and professional futures beyond the writing center. Our
professional development workshop program, therefore, is typically an entry-level way
of addressing ways in which consultants can develop their writing center work into a
marketable, profitable, and enriching work experience.
Lastly, we encourage every member of our staff to consider attending the Michigan Writing Center Association conference. We value not only the experience of attending a professional conference devoted to peer mentoring, but the experience introduces them to
conversations within the discipline, alternate approaches to services used by other centers,
and possible research ideas that can be explored in the future. While the main tenants of
our training (orientation, class, meetings) are required, we have several that are optional
(conferences, research projects). A key philosophy that guides us is making sure we fully
utilize the experience and knowledge of current consultants.

ASSESSMENT
• Creating university assessments that involve consultant projects
• Embracing a transparent process with regular opportunities to share data
Grand Valley State University requires all programs to perform internal assessments at
various intervals: annual, three-year, five-year, and seven-year. The multi-year assessments include larger data trends, program outreach efforts, student satisfaction reports,
total numbers, as well as reassessments of programmatic vision and its alignment with
the goals of the college and university. The annual assessment addresses any unique or
specific aspect of our service. Past assessments have studied the effectiveness of online
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consulting, collaborative consulting training/support, location and audience analysis, and
the value of our program for unique audiences, such as multi-language writers, graduate
students, and low-traffic majors.
As stated earlier, yearly assessment data is shared at the beginning of every year with
everyone on staff. Not only does this increase program transparency, but it can often spark
ideas for research projects that may later become assessment projects in the future. For
example, a common route to training involves a discussion within a mentor group, that
becomes a research project in WRT 306, that is converted into a professional development
training or the creation of a resource, and, finally, the opportunity to present on the topic
at a local or regional conference, which might further inspire other consultants to pursue
research on similar or related ideas. This training loop utilizes consultant knowledge but
also professionally empowers them to train each other and participate in academic and
programmatic discussions in the field. A common axiom used in our center to describe
this process is “to teach is to learn twice,” meaning that asking consultants to teach and
train each other creates a deeper understanding and creates a community of ongoing
development and learning.

REFLECTION
After the first semester, we consider all consultants to be fully trained. The need for
bi-weekly support meetings is replaced by monthly returner groups, which have a similar format, but with more specific topics of discussion. For example, the first returner
group involves consultants reflecting on feedback from students they assisted the previous
semester. All identifying data is removed, but consultants are given a copy of session notes,
student evaluations, and comments. Upon reading feedback, there is often a need to talk
through responding to constructive comments and recognizing trends in students they
have assisted. While somewhat informal in practice, addressing feedback reinforces our
program’s goal to encourage ongoing reflection and training.
As an example of our reflective approach, we had a transgender student visit our center,
who inspired a needed cultural and programmatic change. Our scheduling database
connects to student records, and our consultants had been trained to refer to this data
when learning the names of their upcoming clients in order to call for them in our space.
On this day, the database identified the student as “Christopher” ; however, the student
goes by Chris or Christine. Without intention, we had outed a student’s transgender
identity. The student was embarrassed, as were we. In response, we offered trainings
about gendered pronouns (e.g., the use of they as opposed to he/she binaries), created
new language for filling out session notes (e.g., asking each student for their preferred
pronoun), and we changed how we address students. Before, we would call out a student’s
first name when their consultant was ready from the database, but following this experience, we now only use last names. We saw this reactive change to be a responsible adjustment given our mistake, but educating the staff required a flexible model of information
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sharing. This example also demonstrates how a learning opportunity in the writing center
led to a change in service as well as a programmatic conversation, which we continued at
local, regional, and national writing center conferences.
Academic conferences provide a context for consultants to develop their consulting identity by connecting their work and interests. We encourage all consultants to consider
converting their WRT 306 project, a professional development workshop, or a personal
academic project into a conference presentation. Though mentor groups, professional
development workshops, and returner groups are required training and paid, we also
consider attending and presenting at academic conferences to be an invaluable personal
and professional experience. We do not require consultants to attend; however, we take
great effort in advertising upcoming conferences, supporting consultants with every stage
of the presenting process and guiding them through funding opportunities. Engaging in
conversations that extend beyond our university fuels reflection and assessment within
our center.
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APPENDIX A
APPLICATION TO BECOME A
WRITING CONSULTANT
• Turn in this application and two academic writing samples to the Fred Meijer
Center for Writing (LOH 120). Late applications will not be considered.
• Please ensure that both writing samples are free of grades or professors’ responses,
and that at least one sample includes outside research and a works-cited/references
list.
• Have a professor email a brief recommendation to the Writing Center—virtualwc@
mail.gvsu.edu. The recommendation should indicate in what capacity and for how
long the professor has known you, and why he or she thinks you’d make a good
writing center consultant.
• Applications are not complete unless your writing samples and recommendation are received in addition to this application form. Incomplete files will not be
considered.
• For more information about the writing consultant position, please see our website:
www.gvsu.edu/wc
Name _______________________________ G Number _____________________
Current phone _________________________ Current email address: ____________
Summer address _______________________________________________________
Be sure to include city, state & zip
Summer home ________________________ Summer email address ____________
Your current class standing:
Freshman Sophomore

Junior

Senior

Graduate Student

Your Major(s): ________________________ Your Minor(s) __________________
Current GPA

(At least a 3.0 cumulative GPA is preferred).

Please indicate your agreement with the following statements by signing below:
• I understand that if hired to be a Writing Consultant, I am obligated to attend two
full days of training/orientation on August 27 & 28, occasional professional development seminars, and regular staff meetings.
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• I understand that if hired, I will be required to enroll in the 1-credit course WRT
306: Seminar for New Writing Consultants. This course will be offered at three
different times and at both the Allendale & Pew/GR campuses to accommodate
different students’ course schedules. Consultants are paid for attending orientation
and meetings; they receive course credit for WRT 306. Please note that block tuition
covers 12-15 credit hours.
• I understand that if hired, I will be required to work for the writing center at least
8 hours per week.
• I give the writing center permission to verify my GPA & class standing as listed on
this application.
Signature _____________________________________ Date ____________________

Qualifications & Experience
Name: _______________________________________________________________
Your current class standing:
Freshman Sophomore

Junior

Senior

Graduate Student

Your Major(s): ________________________ Your Minor(s) __________________
Will you be a GVSU student
(check all that apply):

Fall 2020

Winter 2021

Will you be student assisting/teaching
(check all that apply):

Fall 2020

Winter 2021

Will you be studying abroad
(check all that apply):

Fall 2020

Winter 2021

Please note: Almost all consultant training activities happen in the fall semester, and
we need a lot of daytime availability, since that is when the writing center is open and
most WRT 098/150 classes are in session. Therefore, we can only hire students who will
hold full-time status for the entire academic year, who will not study abroad in the fall,
and who will not be student assisting/student teaching during the 2020-2021 academic
year. See “Becoming a Writing Consultant” at www.gvsu.edu/wc for more information.
Do you plan to work at another job while working as a writing consultant?

Y

N

If yes, about how many hours per week will you work at your other job? ________
Considering other commitments such as internships, jobs, leadership in organizations,
church, sports, etc, what range of hours per week would you be able to work for the Center
next year? (You are required to work at least 8 hours per week)_______
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What Writing Department, SWS, or other writing-intensive courses have you taken?

How often and from whom do you seek feedback for your writing?

Please describe any previous teaching, tutoring, or other instructional experience:

Please describe any previous customer service experience you have, or other experiences working with people in a workplace, volunteer, or classroom setting:

Please describe any other experience relevant to the writing consultant position:

Situational Responses
1.

Please type answers to the following questions and attach those responses to the
rest of your application.
Below is a student essay; the assignment was to respond to class readings on the
topic of literacy. Imagine that you are a writing consultant giving the student some
feedback. Please read the paper carefully and attach your typed responses to the
following prompts. (You aren’t required to write directly on the student’s paper, but
feel free to make notes in the margins if that is helpful to you.)

A. Please list what you see as the main problems in this paper in the order that you
would address them with the student-writer.
B. Imagine you are talking with the student-writer. Address in a paragraph how you’d
attend to the first issue on your list. Write as if you were talking to the student.
C. After looking back at the essay again, select a few grammar or mechanical problems that you would want to discuss with the student. How would you address
those issues? Of the essay’s grammar/punctuation errors, why are these the most
important to address?
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Learning Through Interaction
Literacy is not just things that are learned in classrooms and textbooks, but
rather by everyone sharing their knowledge through interaction. This argument is similarily posed in Heath’s essay, “The Fourth Vision” and of Freire’s
essay, “The Banking Concept of Education.”
Freire voices his opinion that the problem-posing method is better for education. This problem-posing method makes no authoritarian out of anyone.
Rather it is a process in which everyone shares their knowledge, learns, and
therefore grows. Learning from everyone in a classroom is beneficial not only
to the student, but it is also beneficial to the teacher. For example, students
usually fill out evaluations of the class at the end of the year, and their feedback helps the teacher to possibly figure out a different way to teach things
so that students are able to understand. This is how the teacher-student relationships are developed.
Similarily, Heath states that people learn by talking and considering together.
From this vision, three conclusions seem to point to past achievements that
we must use to challenge both the future organization of institutions and
simplistic definitions of literacy. “These include all of us-children and adults,
students and teachers, shop workers and supervisors, clerical workers and
managers-learn most successfully with and from each other when we have
full access to looking, listening, talking and taking part in authentic tasks
we understand. Secondly, we can complement each other in particular areas
of expertise if we learn to communicate our experiences; sharing what we
know helps bring the group higher performance than private reflections of
individuals do. Finally, humans must move beyond information skills to
meaning and interpretation for learning to take place and to extend itself ”
(Heath, 157). Both of these authors argue that we all can learn from each
other to benefit everyone, whether it be at school, work, or home.
However, because the argument by both of these writers helps support the
fact that the teacher is not the only “knowledge giver” does not mean that
textbooks should be taken out of classrooms nor should lectures. Textbooks
are a very important part of learning, but there is more to learning than just
reading the text. I agree with this. To me, a good teacher is one who will
respect the students equally and listen to them. I learn more if a teacher
teaches the text, by relating it to our lives, rather then a teacher who gets up
in the front of the classroom and rambles on about the text. For example, my
English teacher during my senior year, would sit in a students desk and be
part of the discussion when we would talk about Shakespeare. At times, some
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of Shakespeare’s plays seemed to be too confusing , but with her interaction,
I was able to understand on my level. This type of learning does not occur
just in the classrooms, but also in the workplace. It makes the inferior person
(student or employee) have a chance to be heard and from their knowledge,
their overseer can learn more.
Some may disagree with this argument that everyone can and should learn
from each other through interaction and cooperation. They may feel that
Heath and Freire do not believe in teaching the text and instead they believe
in just sitting around and talking. However, this is not true. I think, they still
believe in the text, but they just feel everyone should have an equal chance to
say what they feel instead of the teacher lecture the whole class. Maybe this
is what Heath meant when she said, “Learning can be dangerous.” Others
may add, that this would give children a bigger role than what they should
have. If we have the teacher-student relationships at school, the children may
start to voice their opinion too much and take advantage of this when they
are at home also. But I do not think this is so because the students would be
in better learning environments if they were to ask questions to understand
the material. Others may also add that people learn better by themselves
through practicing. Of course, this is true, but is not the interaction of the
teachers that first helps the students to understand what they are doing. Such
as in Math class, if the teacher throws up a couple of problems on the board,
chances are the students will be clueless. But, if the teacher explains how to
do them and then walks around the room and checks to see if everyone is
doing them right, they will understand better and then will be able to go
home and be able to practice them on their own.
Just like Heath stated in her three conclusions, everyone learns best from
each other—young or old. Teachers can really make a difference in the way
they teach so can any authoritative figure for that matter. For example, I
would much rather be in a classroom setting where you would sit around
and discuss what you read, just like in English class, instead of sitting in my
Chemistry class where my professor lectures for an hour that, to me, sounds
like he is speaking some foreign language because I do not understand. I
would be more inclined to not show up for the class that lectures because it
would not keep my interest. In order to get more out of learning, one’s interest
level has to be high. Keeping one’s level of interest is usually easier for the
teacher when they interact with the students as they teach Literacy is gained
by everyone sharing their knowledge.
—Essay taken from: Straub, Richard and Ronald F. Lunsford. Twelve Readers Reading.
Cresskill, NJ: Hampton, 1995.
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2.

Please respond to the following scenario (typed responses preferred):
It is your fifth meeting with a WRT 098 group. (In WRT 098 groups, you
facilitate a discussion about group members’ drafts, trying to involve all
students in the discussion). A student who seldom comes prepared arrives
without having her assignment and without having followed any of your
previous suggestions. Her next paper is due in two days, and she is constantly
interrupting the group to demand special attention. It is obvious that she has
not even read the assignment. How would you deal with this situation? (Be
sure to consider both the student and the group.)

3.

Please respond to the following scenario (typed responses preferred):
One of the students you work with in a WRT 098 class complains to you that
your feedback isn’t helpful. The student explains that his professor often gives
advice that contradicts yours, and then the student suggests sarcastically that
perhaps you need a good writing tutor. Even worse, all of this happens in a
WRT 098 group session, with the other members of the group seeing and
hearing everything—and waiting for you to respond. How would you answer
the student’s concerns?

4.

In a brief response (2-3 paragraphs is fine), please explain the unique qualities, experiences, and abilities you possess that will make you an effective Writing
Consultant.

Reminders:
• Completed applications are due to LOH 120 by 5 p.m. on Friday, March 13.
• Incomplete or late applications will not be considered.
• Save room in your schedule for WRT 306! You can’t enroll in the course until the
summer, but if you’re hired, enrolling in this one-credit course is mandatory. Your
block tuition will cover this course if you stay within the 12-15 credit range (inclusive
of WRT 306).
• See our website for more information about the position: www.gvsu.edu/wc
We look forward to reviewing your application!

Final Checklist for Application:
_ A complete application, which includes: Cover Sheet, Qualifications & Experiences,
and Situational Responses
_ Two academic writing samples (at least one of which must incorporate outside
research and include a works cited/references page)
_ Recommendation by a professor (emailed directly from the professor to the Writing
Center (virtualwc@mail.gvsu.edu)
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APPENDIX B
APPLICATION REVIEW FORM
Applicant’s Name: _____________________________________________________
Reviewer’s Name: _____________________________ Date of Review: ___________
Based on the front page, is this applicant able to be a consultant?
YES NO
(Possible issues include: enrolling in only one term, student-teaching in either term, no
writing-intensive courses and no experience, can’t work at least 8 hours per week, etc.)
Does this applicant respond appropriately to the student essay?
YES NO
(Possible issues include: missed the gross problems entirely, rude, fixated on grammar.)
A.

B.
C.
Based on the situational responses, will this applicant work well with students?
(Possible issues: too rude, not direct enough, unethical.)

YES

NO

Based on the final application question, does this applicant have consulting-related qualities?
YES NO
(Possible issues: not a good employee, doesn’t work well with others, is rude, etc).
Overall, can you imagine this applicant as a writing consultant? YES NO
(Possible issues: they were not articulate or well-written; they were incomplete; the answers were
problematic.)

Application Rating:

1

2

3

4

Based on the writing samples, is this applicant qualified to talk about writing?

YES

NO

(Please consider the papers’ organization, content, source documentation, and mechanics.)
Writing Samples Rating:
NOTES:

1

2

3 4
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APPENDIX C
INDIVIDUAL INTERVIEW SHEETS
Round One: General Job Interview

Candidate’s Name: _______________________________________ Date: __________
Interviewer’s Name: PATRICK

Time of Interview: _______________

Before you begin the interview, take a few moments to read carefully the bottom part of this
page, which you’ll complete after interviewing the candidate. Any notes you write under
questions at the top of the page are to help you rank the candidate at the bottom of the form.
1. Imagine that your last boss (or someone who supervised you in a volunteer
setting, or perhaps a professor in one of your courses) were to speak frankly with
me about your work. How would he or she evaluate you? What would this person
say about your work ethic, your strengths and weaknesses as an employee?
2. How would this professor or employer evaluate your time management skills?
3. Tell me about a difficult situation you encountered on the job and how you
resolved it.
If time:
4. What do you see as the similarities and differences between being a teacher and
being a consultant?
5. With what aspects of consulting will you feel most comfortable and able to do well?
With what aspects of consulting will you feel the most uncomfortable and struggle?
***
A. Does the candidate ask any questions of you, the interviewer? [Note number of
times and some examples]
B. Write a few sentences describing your impression of the candidate. When possible,
offer examples. (You might address the candidate’s comfort level, ability to think
quickly, friendliness, expressiveness, professionalism, flexibility, intuitiveness, etc.)
Recommendation:

1

2

3

4
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Round Two: Getting to Know the Candidate as a Writer
Candidate’s Name: _______________________________________ Date: __________
Interviewer’s Name: _____________________________ Time of Interview: ________
Before you begin the interview, take a few moments to read carefully the bottom part of this
page, which you’ll complete after interviewing the candidate. Any notes you write under
questions at the top of the page are to help you rank the candidate at the bottom of the form.
1. What are your strengths as a writer? Your weaknesses?
2. What are the characteristics or qualities that make for an effective responder
to writing?
3. Tell me a bit about yourself as a writer—such as the kind of writing you regularly
engage in, how frequently you write, what you like about writing.
If time:
4. What is your writing process? What do you do from start to finish?
5. Tell me about your worst writing experience. What made it so bad? OR Tell me
about your best writing experience. What made it so good?
***
A. Does the candidate ask any questions of you, the interviewer? [Note number of times
and some examples]
B. Write a few sentences describing your impression of the candidate. When possible,
offer examples. (You might address the candidate’s comfort level, ability to think
quickly, friendliness, expressiveness, professionalism, flexibility, intuitiveness, etc.)
Recommendation:

1

2

3

4

Round Three: Getting to Know the Candidate’s Goals
Candidate’s Name: _______________________________________ Date: __________
Interviewer’s Name: _____________________________ Time of Interview: ________
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Before you begin the interview, take a few moments to read carefully the bottom part of this
page, which you’ll complete after interviewing the candidate. Any notes you write under
questions at the top of the page are to help you rank the candidate at the bottom of the form.
1. Tell me about your scholarly and professional goals—what you want to do with
the rest of your time at GVSU and once you graduate.
2. What do you want to get out of this job for yourself—your professional or
scholarly development—that you think will contribute to those goals?
3. What particular skills do you think you bring to the job that are unique to
yourself, given your previous employment/volunteer/scholarly experiences?
If time:
***
A. Does the candidate ask any questions of you, the interviewer? [Note number of times
and some examples]
B. Write a few sentences describing your impression of the candidate. When possible,
offer examples. (You might address the candidate’s comfort level, ability to think
quickly, friendliness, expressiveness, professionalism, flexibility, intuitiveness, etc).
Recommendation:

1

2

3

4

Round Four: Scenario
Candidate’s Name: ________________________________ Date: ____________________
Interviewer’s Name: _______________________________ Time: ____________________
Explain to the candidate that you are going to read a scenario to which you’d like him
or her to respond. Give a copy of the scenario to the candidate. Read aloud the scenario
exactly as it appears on this page. When you’ve finished reading, provide ample wait
time for the candidate to respond. After you have read aloud the scenario, do not speak
until after the candidate has responded. Feel free to take notes to help you fill out the
questions appearing on the bottom half of this form.
Scenario 1:
You’re working a shift of drop-in hours and have just spent 30 minutes working with a
student on her paper for Writing 150. By the time the consultation was over, the student
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seemed to have a plan for revision. After the student leaves the Center, the other writing
consultant on duty approaches you. She proceeds to tell you that she has some concerns
about how you handled the consultation—that it didn’t seem like you were doing a good
enough job in addressing the student’s concerns about the paper.
• How do you respond?
• Tell me about a time when you had to listen to criticism from a co-worker, classmate, professor, or supervisor. How did that affect your working relationship?
***
A. Note the candidate’s response. Is it credible and useful?
Scenario 2:
A student visits you during drop-ins with a paper that you find very offensive (racist,
sexist, etc). How do you approach the session?
• In a small-group setting in Writing 150 classes, your role as a consultant is to facilitate a discussion about the group members’ drafts. How would you handle a similar
situation in which one group member’s draft clearly offends the rest of the group?
A. Note the candidate’s response. Is it credible and useful?
B. Write a few sentences describing your impression of the candidate. When possible,
offer examples. (You might address the candidate’s comfort level, ability to think
quickly, friendliness, expressiveness, professionalism, flexibility, intuitiveness, etc.)
Recommendation:

1

2

3

4
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APPENDIX D
GROUP INTERVIEW OBSERVATION
Observation of Group Discussion of Sample Essay
Candidate’s Name: ________________________________ Date: ____________________
Interviewer’s Name:_____________________________ _______ Time: ___________
Please read this sheet over before we begin. As you watch the discussion, please focus
your attention especially on the candidate whose name is listed on this form. You will
rank only that candidate’s performance on this form.
Does the candidate offer any positive feedback? [note number of times, example(s)]
Does the candidate offer suggestions about what could be revised? [number of times,
example(s)]
Does the candidate explain the “why” behind positive and constructive feedback, instead of making simply directive statements?
Does the candidate remain professional during the discussion, avoiding an abrasive or
patronizing tone?
Describe the candidate’s body language during the group discussion.
Does the candidate act as a facilitator at any point during the discussion?
Write a few sentences describing your impression of the candidate. When possible, offer examples.
(You might address the candidate’s comfort level, ability to think quickly, friendliness, expressiveness, professionalism, flexibility, intuitiveness, etc.)

Recommendation:

1

Poor

2

3

4

Strong
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APPENDIX E
CONTRACT FOR WRITING CONSULTANTS
Fred Meijer Center for Writing & Michigan Authors
I accept a consulting position in the Fred Meijer Center for Writing & Michigan Authors.
I understand I have an obligation to continue my training while employed by the center
and that my retention depends on satisfactory performance of my duties as evaluated by
the director. I also understand that the number of hours depends on student demand but
that the center requires a minimum of eight (8) hours of tutoring per week for incoming
consultants. My hours will be determined by the schedule I provide at orientation.
Writing Consultants are responsible for:
• Keeping all scheduled commitments, and if unable to keep a commitment, contacting the office coordinator or administrator in time for a substitute to be arranged.
If I arrange for a substitute myself, I will let the director know
• Filling out, correctly and on time, pay period paperwork, and post-session reports
• Participating in self-evaluation as assigned by the writing center’s administration,
such as observing a consultation or being observed by another consultant
• Attending and contributing to orientation, mentor group meetings, ongoing education seminars, staff meetings, and class (if applicable)
• Maintaining positive communication with faculty about the consulting that happens
in their classrooms
• Behaving professionally and ethically when representing the center
• Writing handouts and completing special projects as indicated by the office coordinator and writing center administrators during drop-in hours, when not working
with students
Consultants may be asked to carry out other duties, including serving on special committees,
attending conferences, representing the center at campus functions, etc.
I understand that the initial training/orientation session is mandatory, as are mentor group
meetings, ongoing education seminars, and satisfactory completion of WRT 306 (if applicable).
Signature _____________________________________ Date ____________________
Name (please print): _____________________________________________________
G# ____________________________________ Date of Birth ____________________
Local Address: ________________________________________________________
Phone Number: ________________________Email: ______________________
We will publish all staff email addresses on a contact list that is circulated only to the center’s
staff and the WRT 098/WRT 150 faculty. May we include your phone number on this list?
YES:______ NO:______
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APPENDIX F
ORIENTATION AND STAFF
MEETING AGENDA
Orientation Day 1
Thursday, August 27:
9:00–9:15

Getting to Know You: Introductions and an Overview of Today (PAT)
• Who we are: Patrick, Lisa, Lindsay, Melanie & the Leads
• WRT 306 Registration!!!!!

9:15–9:45
9:45–10:30

Discuss “In the Middle” by Muriel Harris (MELANIE+SYDNEY+MEGAN)
Discussion of a Student Essay (MELANIE+MICHELLE+TERESA)
• Discuss thoughts with consultants next to you (small group)
• (Large group) Discussion of what you notice about the essay—what
should we do about this? Collect notes on board.
• Imagine student is in the room!
• Prioritize from gross to close
• Role of questions
• Role of telling
• Panel of Leads to share what they’d do w/ this paper

10:30–10:45
10:45–11:00
11:15–11:30
11:30–12:00

BREAK & ICEBREAKER (CHRISTINA) Reconvene in LOH 120
Introduction to Drop-In Script (MEGHAN)
Brief tour—how students move into the center (MEGAN & LEADS)
Observe a Consultation (look at drop-in script)—(SYDNEY & WHITNEY)
• Start to finish (checking in and out with ScheduleIT)
• Discussion of consultation (PAIGE)

12–12:30
12:30–12:45

LUNCH—JIMMY JOHNS
Getting a Resource Overview (WHITNEY & PAIGE)
• Dictionaries
• Genre guides
• Books
• Handouts
• Interwebs
• Quizzes (APA/MLA/Chicago & Grammar)
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12:45–1:00
1:00–1:15

1:15–1:30
1:30–2:45

2:45–3:45
3:45
4:00–4:30

Introduction to WC locations and services (MELANIE)
WRT 098 & WRT 150: What’s Your Role? (PAT & LEADS)
• Working in WRT 098 and 150 classrooms
{ Workshops
{ Group facilitation
• DSP and pf grading (LINDSAY and/or PAT)
BREAK (reconvene in LOH 164)
Practicing Group Facilitation (CHRISTINA)
Observe leads in a 15-minute group session and a 30-minute discussion
• Emphasize Wait Time
• Show how to direct students to writing activities
• Prompt participation from all
• Opening—establishing rapport
• Closing—wrap-up and looking ahead to using the info generated
in groups
Wrapping up activity: 1) What did you see? 2) What could you do?
Share what happened in small groups, and look at handout—what
can be added?
WRT 098 & WRT 150 Classrooms: Meet the Faculty (RICK, MARY,
AIMAN, HEATHER)
What Not To Wear & What Not To Do (slide show) (MICHELLE)
Questions & Answers

Orientation Day 2
Friday, August 28:
9:00–9:30
9:30–10:30
10:30–10:45
10:45–11:00
11:00–11:30
11:30–12:00
12:00–1:00
1:00–4:30

Sacred Writing: What is the role of a writing consultant? (MELANIE)
What Would You Do? Scenarios (MEGHAN & TERESA)
BREAK (reconvene in LOH 164)
Professional Development: Office of Fellowships—Elizabeth Lambert
Practice Your Consulting Skills! (29 new/33 returners) (PATRICK)
How’d It Go? A Brag Session & Time for Reflection (PATRICK)
LUNCH—PIZZA
Staff meeting (see separate sheet)

Staff Meeting
Friday, August 28
1:00–2:00:
What’s New?
• Welcome back all!
• Revisit numbers and feedback from last year
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•
•
•
•

2:00–2:15
2:15–2:45

New downtown hours (EC, KM, CHS)
New bus line (direct to CHS, no more shuttle)
New pens (sorta)
New tablets (great for finding new research/resources during
downtime)
• New resources (Comics, team writing, PRE, resource wall)
• Professional development workshops start the first week of classes!
{ Every consultant required to attend 2 per semester
{ Check with Melanie for attendance and upcoming events
• Google Doc Training offered to all returners in week 1
• Mentor Groups (new folks) and Returning Consultant Meetings
(with Melanie) will be scheduled along with hours
• Returning folks will be observing each other this fall; Leads will
observe new folks; Pat & Melanie will observe the Leads (September)
• Conferences: MWCA (October 17) at Southwestern Michigan
College (Dowagiac Campus): Blurred Lines: Focusing the Academic
Kaleidoscope through Collaboration and Creative Thinking
• Moment of silence for Diana Hacker
BREAK
Reminders:

2:45–3:15
3:15–4:15

• We need your picture & bio! (email to Pat)
• Schedules available next Thursday
• Drop-ins and labs start Week 2
• 098 groups start Week 3
• Mentor groups start Week 3
• SNAPS!
• APA/MLA/Chicago Style Skill quiz
• Sub policy for September
What I Wish I Knew/What I Need to Know
Policies & Contracts & Schedules:

4:15–4:30

• Writing center policies
• Safety in the center
• Contracts
• Schedules
Wrap up and Q&A

Please have a Lead, Pat, or Melanie look over your schedule before you turn it in.

NOTHING IS PERMANENT EXCEPT CHANGE 365

APPENDIX G
WALK-IN SCRIPT
Script for One-To-One Sessions (Drop-Ins, ESL
& DSS Appointments)
Steps 3–8 work well when you’re giving one-to-one help to a student in a WRT 098 or WRT
150 lab setting, too!
1. Greet the student.
a.
Ask if the student has visited the writing center before.
b. Begin building peer-to-peer rapport.
2. Help student log into ScheduleIt.
3. Find out about the assignment the student is working on—look at the assignment
sheet to ensure you (and the student) understand what is expected of the assignment. It is also important to ask when the paper is due.
4. Ask the student what he or she wants help with, specifically.
5. Based on information collected, determine the best approach to assist the student:
Have the student read their paper aloud, read the paper silently, or just talk without
focusing on what has been written.
6. Respond to the student’s concerns first.
7. Raise additional issues after you have addressed the student’s main concerns. Do
not feel shy about pointing out specific areas for improvement.
8. End the session by recapping the main points the student will work on next. Be
sure the student leaves with a plan to revise his or her work!
9. Offer the student the option of checking out a laptop to work further on the paper
in the Center, and then encourage them to seek out more feedback from you or
another consultant.
10. Ask the student if his or her instructor should be notified of the visit. If so, with the
student, fill out the section in ScheduleIt that will email the professor a notification
of the student’s visit.
11. Help the student log out of ScheduleIt.
a.
If at a Knowledge Market location, use #ref if appropriate.
12. Thank the student for stopping by and invite him or her to come back.

Tips and Reminders
• Make sure the student has the power! Give the student your pen and, when appropriate, prompt him or her to write down ideas/reminders in the margins.
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• Sessions stay focused and are more effective if you and the student work on only a
few areas of the paper.
• Sessions of 30 minutes are about right; longer than that, and the student (and you)
can lose focus; shorter than that, and you may not address the student’s needs in a
comprehensive manner.
• Offer the student handouts or show him or her websites (see www.gvsu.edu/wc)
as necessary.
• Do not evaluate the student, their writing, or their instructor. Never discuss grades.
• Feel free to be yourself! Being a peer is an advantage.
• STUDENTS MUST LOG INTO ScheduleIt!

NOTES
1.
2.

Muriel Harris, “Talking in the Middle: Why Writers Need Writing Tutors,” College English 57, no. 1
(1995): 27–42.
Melissa Ianetta and Lauren Fitzgerald, The Oxford Guide for Writing Tutors (New York: Oxford
University Press, 2016)
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